The purpose of this series is to develop and disseminate psychoanalytic knowledge that can help educators in their pursuit of three core functions of education: 1) facilitating student learning 2) fostering students' personal development, and 3) promoting prosocial attitudes, habits, and behaviors in students (i.e. those opposed to violence, substance abuse, racism, sexism, homophobia, etc.).
1. Deleuze, Gilles, 1925 -1995 It's not where you take things from-it's where you take them to. Jean-Luc Godard
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As it is deployed in the course of this book, the concept of currere marks a departure from the autobiographical method pioneered by Grumet (1976a Grumet ( , 1976b and Pinar (1972 Pinar ( , 1974 In this "productive" desire, I attempt to avoid what Deleuze (1994) has dubbed "the plague of philosophy," or more specifically, the practice of criticism without creation (p. 28). In other words, this work does not aim to represent a specific image of the world, but rather, to affirm its creative powers of becoming. For pedagogy to remain open to the future, I assert that new ways of pedagogical thinking must be mobilized. As Deleuze writes, "the search for a new means of . . . expression was begun by Nietzsche and must be pursued today in relation to the renewal of other certain arts" (1991, p. xxi). Against those "regimes of truth" operative within contemporary education, this book attempts to experiment with the concept of currere to produce ways of thinking pedagogical difference unfettered by both popular opinion and common sense. In this vein, A Deleuzian Approach to Curriculum attempts to mobilize the concept of currere in a way that forces one to think about the curriculum as an encounter (recontre) of another kind or logic altogether.
Analyzing the ways in which modern institutions colonize desire and produce dogmatic images of subjectivity, this work attempts to wage a transformative critique on the discourses of representation that continue to circulate in the field of curriculum theory and design. This book will concomitantly seek to "root out" a legacy of transcendent thinking in curriculum studies that continues to reduce potentials for thinking new forms of subjective and social organization. In this task, I articulate the rampant "rootedness" of a hierarchical, developmental, and situated thinking Deleuze and Guattari dub arboreal. This work argues that such an arboreal image of pedagogy has given rise to the proliferation of institutional nihilism, cynicism, and conservatism. In contrast, this work seeks to intervene with such thought by developing an image of pedagogy that is en fuit or "leaking," an idea conceptualized throughout the work of Deleuze and Deleuze and Guattari, who mobilize a host of "leakages" (rhizomatic, nomadic, and schizoanalytic) as weapons against fascist thought.
Against the myriad control mechanisms of the institution, lines of productive escape are constantly being prepared. This book is oriented to the affirmation of such lines or micromovements rather than simply treating them pejoratively. In this vein, this work is oriented to a productive way of thinking organization and (dis)organization without dividing them into two separate ontological substances. I argue that this approach allows for the liberation of the subject, who is no longer cathected to preexistent identity structures. This ontological approach is necessarily in a time of political ambivalence and negativity, enabling a new orientation to theory and practice no longer fettered to a primordial or final totality (teleology or the dialectic).
Drawing on curriculum scholarship that is micropolitical, or in Deleuzian terms minor, this book seeks to accomplish two tasks. The first is to create a new lineage for the field of curriculum that is oriented to the problem of difference and multiplicity. This will benefit scholars for whom the "official" genealogy of the field is overcoded or moribund. Additionally, it will encourage a way of navigating curriculum scholarship that strikes new fidelities between hitherto unrelated scholars. This task will enable academics to enter into the problematics of difference and multiplicity with a new set of conceptual tools and theoretical lineages in which their own work might participate.
Explicating the power of the arts to liberate productive desires and potentials, this book draws from numerous artistic innovations to consider the material ways in which the "arts" have opposed power, affirmed difference, and dehabituated normalized discourses. This is beneficial in that it suggests a way of thinking and a material practice upon which subjectivity and social organization might be rethought. This book asks what education might learn or use from such practices; Or rather, what becomings are available to education if we take such artistic innovations seriously. I argue that such artistic "deterritorializations" offer us a way of thinking unfettered by both instrumentalism (which organizes or colonizes desire in advance) and positivism (which posits a system of ideals and morals insensitive to local conditions and immanence). This question relates directly to the contemporary call for an end to experimentation in the social sciences, and concomitantly, an institutional intolerance for the kinds of desiring flows produced in the arts. In contrast to this, I attempt to develop a toolbox of concepts for curriculum design that affirm, rather than "capture" difference. Further, I aim to explicate the ways in which teaching and learning are always already traversed by differences through which they might be reorganized. Put differently, organization is already a difference. In this way, my task is to return pedagogical thought to the creative and productive difference from which it was "territorialized." This will provide educators and curriculum scholars a means of engaging the contemporary problems facing education (nihilism, transcendence, overdetermination, instrumentalism) with a "new" criteria for assessing and understanding "how a life might go." This approach is not only focused on thinking, but further, the dehabituation of behavior and affect contemporarily cathected to an image of "how life should go."
This book attempts to create unconventional images of pedagogy, teaching, and learning. This task is approached, in part, through an analysis of artistic forms that offer, albeit often obliquely, a means to imagine the pedagogical relationship as a singularity, and not, as much theorizing in the field today would presume, as the representation of a prior model (Oedipal, humanistic, hierarchical) . It is in this vein that I mobilize examples from contemporary film, music, and other performative arts as an experimental "plateau" for thinking how a life might go, that is, how the time, space, and becoming of a life might be thought differently. Further, this work attempts to articulate those dynamic practices in the arts that reorganize conventional flows of knowledge, meaning, and significance. In this task, I aim to highlight didactic examples that make "normalized" pedagogical practices "strange." This maneuver will allow educators/theorists both imaginary and material examples of pedagogy irreducible to a genus or the demand of some superegoic "meta-structure." Instead, this book endeavors to mobilize concepts for thinking and practicing curriculum as a qualitative multiplicity (as a difference in kind). I argue that these shifts in thinking will mark an innovative passage for many educators and theorists constrained by conceptual models that reduce difference to degrees of variation from established norms.
Each of these tactics for rethinking the field of curriculum studies draws upon the philosophical work of Deleuze, Deleuzeguattari, 1 and their mobilization of a "bastard" philosophical lineage including Nietzsche, Bergson, and Spinoza. In part, this work explicates the import of Deleuzeguattarian philosophy for the contemporary problems facing education. Further, it is via the mobilization of Deleuzian and Deleuzeguattarian thinking that this book attempts to create lines of flight for political resistance and social transformation. This work does not simply devolve on a "survey" of what curriculum theory is, but rather, seeks to alter the way in which one might do curriculum theorizing. This book does not simply explicate the positions of the thinkers that populate its pages, but attempts to illustrate what their thinking does, and further, what potentials such thought opens for educators today. In this task, I argue that by decoding particular institutional flows (the colonization of desire), we might begin to create new types of decentered subjects and social organizations no longer accounted for by representational or identitarian thinking (Villani, 2006 ). This will enable theorists and educators alike to approach curriculum as an act of creation rather than reproduction. 
